The paper by Moorosi, Fuller & Reilly provides an international analysis of Black women leaders' constructions of successful leadership. This paper recognises the limited attention given to black female 'leadership narratives'. Using a life history approach, the paper provides a multi-national comparative analysis of the experiences of black women leaders in England, South Africa and the United States. The findings highlight the important role of race and gender in education, drawing on intersectionality to understand these comparative experiences. 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 F o r P e e r R e v i e w examines how hostile and racialised migration and educational policies have advantaged the career progression of OTTs from White industrialised societies, whilst simultaneously disadvantaging those from non-White developing, non-industrialised countries. From this study of OTTs recruited to teach in primary and secondary schools in England between 2008-2014, Miller concludes that whereas all OTTs appear to be surviving, only some appear to be thriving.
Editorial
We are delighted to be able to present this Invited Special Issue of Management in Education on "Leadership and diversity in Education in England: progress in the new millennium?" This theme straddles two important issues: diversity in leadership in England, and the degree to which progress has been or is being made in diversifying the educational leadership landscape.
Research and academic and political debates about 'leadership and diversity' in education, have, in recent years, been prolific, although the impact of these have been negligible. Whereas the student and staff populations in education institutions are becoming more diverse, the evidence suggest that diversity in leadership is still lagging behind this evolving trend (DfE, 2017; HESA, 2016 ). It appears therefore that, despite marginal increases in diversity in the educational workforce, and the strong potential for individuals from all backgrounds to contribute to educational leadership, diversity in educational leadership remains is arguably an aspiration at both the policy and practice levels. While gender equality has made some strides and is clearly more visible across all sectors, there is a considerable way to in addressing the underrepresentation of people, for example, from Black, Asian and Minority Ethnic backgrounds (BAME or BME) in senior roles in higher education (HE) (Leadership Foundation 2015, Singh and Kwhali 2015; Bhopal and Brown 2016; Miller, 2016) as well as in schools (NASUWT, 2015) .
Whilst this issue focuses primarily on BAME and leadership issues, we recognise that ethnicity, however, is only one part of diversity. We recognise 'diversity' as a concept that encompasses many qualities some of which might be easily visible, for example race, gender, religious affiliations and disabilities, and others less visible, for example class or sexual orientation. A key tenet in this special issue is that negative stereotypes can automatically categorise and exclude individuals from leadership on the basis of presumed difference (Coleman 2012) . In 2012, Coleman identified the need for more research focused on leadership and diversity and in 2018, although much more research is available, lack of progress in diversity and educational leadership remain a hugely problematic feature of education in England.
This special issue examines the debate on the career progression of BME individuals within educational leadership in England (and beyond) and explores challenges and debates while also interrogating leadership practice through a range of available lenses, models and theoretical frameworks. It seeks to locate the dimensions of leadership and diversity in education within critical theoretical discourses such as post-structuralism and post-colonialism with an emphasis on social justice as a key category of analysis. The authors explore the experiences of BAME staff in education in relation to both access and outcomes, and critique practices of educational leaders and policymakers which continue to influence and shape their career trajectories-in schools, further and higher education.
F o r P e e r R e v i e w examines how hostile and racialised migration and educational policies have advantaged the career progression of OTTs from White industrialised societies, whilst simultaneously disadvantaging those from non-White developing, non-industrialised countries. From this study of OTTs recruited to teach in primary and secondary schools in England between 2008-2014, Miller concludes that whereas all OTTs appear to be surviving, only some appear to be thriving.
Callender also uses an innovative life histories methodological approach to examine the experiences of black male teachers in primary schools in England. Callender's research provides insights into the intersections of race, ethnicity, gender and class and explores how aspiring BME male leaders negotiate the education landscape against a backdrop of challenging structural experiences. The paper draws on both Critical Race Theory (CRT) and intersectionality to explore challenging professional and socio-identity themes to shed light on perspectives in England.
Elton-Chalcraft, Chapman and Kendrick explores factors inhibiting and/or encouraging women and men from BAME backgrounds in pursuing leadership roles in teaching. Based on research commissioned by the National College of Teaching and Leadership (NCTL), this paper explores the value and effectiveness of NCTL funded leadership pathways designed in supporting BAME progression to leadership. The paper adopts a grounded theory approach and highlights several significant differences between participants from BAME backgrounds and for women and men generally. Their findings are particularly useful for course and curriculum design in HE.
Distributed leadership has enjoyed a period of positive expansion and consolidation throughout the education sector in recent years. However, there is some recognition that distributed leadership as a practice needs further testing before generalised conclusions can be drawn about its usefulness and impact in education. In her paper, Joslyn applies the concept of cultural cloning as a methodological tool to explore the socio-cultural factors that shape and influence relationships within participatory models of distributed leadership model to examine the impact of this approach to leadership on the progress of BME leaders and aspiring leaders. This paper explores structural and process factors to examine key concepts such as cultural sameness and cultural difference and the nature of organisational aversion to difference to convey the impact on BME employees.
Arday suggests that educational leadership, particularly when aligned to the primacy of race in the context of education remains oblivious to some individuals responsible for and/or involved in the career progression of BME students/ academics. The challenges encountered by BME students/ academics in plotting a career trajectory that ends with a leadership role are examined in this paper. Based on the narratives of BME individuals in educational leadership positions in HE, this paper explores ways and techniques for advancing the discourse diversity in educational leadership.
It is believed this Special Issue will have widespread relevance to researchers, educators and policy makers alike. By combining a mix of intellectually rigorous, accessible and robust argument this special issue presents a distinctive and engaging voice, that seeks to broaden the understanding of diversity and leadership beyond the confines of the education sphere into an arena of sociological and cultural discourse. In this way, this special issue provides a challenge to current leadership discourse and provides opportunity for thinking about thinking about and researching diversity and educational leadership in new ways. 
Introduction
Contemporary understanding of 'leadership in education' is believed to have emerged from social, economic and business governance models especially those of the US and the UK. As is common in current debate, the construct of "leadership in education" is used here to describe leadership beyond the traditional schools' sector to include leadership in universities, colleges and other non-traditional and informal spaces. In this special issue, we use the term 'diversity' to include all minoritised groups, especially those characterised by race/ ethnicity, gender, religious affiliation, disabilities, class and/ or sexual orientation.
The academic and political debate about 'leadership and diversity' in education has, in recent years, been prolific. However, the impact of this persistent debate has been negligible. While the education workforce and consumers are becoming more diverse, research into 'leadership and diversity' has lagged behind this trend (Cogliser et al. 2015) . In the education sector, the rise of the concept of leadership as a leading construct, as opposed to management, coincides with the rise of neo-liberal governance models in political and international arenas -from the 1990s into the millennium. The praxis of leadership is, by its very nature, interdisciplinary -drawn from a range of social, interpersonal, psychological, and occupational perspectives. In education, these Despite the increasing diversity in the workforce, and the strong potential for equality of opportunity, diversity in educational leadership remains an aspiration on both political and human resource management agendas across the education sector in the UK and beyond. While gender equality has made some strides and is clearly more visible across all sectors, there is arguably much further to go in addressing the underrepresentation of people, for example, from Black and Minority Ethnic backgrounds (BME) in senior roles in higher education (HE) (Leadership Foundation 2015, Singh and Kwhali 2015; Bhopal and Brown 2016; Miller, 2016) as well as in schools (NASUWT, 2015) .
While this issue focuses primarily on BME and leadership issues, the editors recognise that ethnicity, however, is only one part of diversity. We recognise 'diversity' as a concept that encompasses many qualities some of which might be easily visible, for example race, gender, religious affiliations and disabilities, and others less visible, for example class or sexual orientation. A key tenet in this special issue is that negative stereotypes can automatically categorise and exclude individuals from leadership on the basis of presumed difference (Coleman 2012). In 2012, Coleman identified the need for more research focused on leadership and diversity and in 2017 the lack of progress continues to dominate discourse about educational leadership.
This special issue examines the debate on the career progression of BME individuals within educational leadership in England (and beyond??) and explores challenges and debates while also interrogating leadership practice through a range of available lenses, models and theoretical frameworks. This Special Issue seeks to locate the dimensions of leadership and BME diversity in education within critical theoretical discourses such as post-structuralism and post-colonialism with an emphasis on social justice as a key category of analysis. We explore opportunity and experience of minorities in relation to both access and outcomes and critique leadership theories vis-à-vis BME experiences in policy and practice(s). Research papers will review existing research and present new and original evidence in a theoretically informed context-specific manner.
The special issue examines inequality and diversity in leadership experiences in education and contributions from authors address the different experiences of leadership in education areas in schools, further and higher education.
The paper by Moorosi, Fuller & Reilly provides an international analysis of Black women leaders' constructions of successful leadership. This paper recognises the limited attention given to black female 'leadership narratives' and using a life history approach provides a multi-national leadership for OTTs. Despite some initiatives in place to assist BME teachers, Miller argues that the sector remains stubbornly challenging with some OTTs from BME backgrounds describing themselves as succeeding and some who characterise themselves as merely surviving.
Richard Race tackles education policy across the education sector -primary, secondary and HE -and explores the lack of impact of the long standing multicultural agenda in respect of integration and diversity. Race also examines the role of the state, the politicization of the education and responses by individual parents in respect of the current legislative landscape. In his paper he targets the most current legislation across the sector and considers the implications for diversity in leadership. Significantly, Race interrogates the policy trajectoryfrom integrationist to assimilationist policies -and raises the spectre of 'Brexit' whilst considering the potential consequences for leadership positions for educationalists from BME communities.
Christine Callender also uses an innovative life histories methodological approach to examine the experiences of black male teachers in primary schools in England. Callender's research provides insights into the intersections of race, ethnicity, gender and class and explores how aspiring BME male leaders negotiate the education landscape against a backdrop of challenging structural experiences. The paper also draws on Critical Race Theory (CRT) to explore challenging professional and socio-identity themes to shed light on UK and comparative U.S. and North American perspectives.
Elton-Chalcraft and her colleagues Alison Chapman and Ann Kendrick explores factors inhibiting and/or encouraging women and men from BME backgrounds in pursuing leadership roles in teaching. This paper is based on research commissioned by the National College of 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 F o r P e e r R e v i e w 4 participants and examines significant differences between participants from BME backgrounds and for women and men generally. Their findings are particularly useful for course and curriculum design in HE.
Distributed leadership has enjoyed a period of positive expansion and consolidation throughout the education sector in recent years. However, there is some recognition that distributed leadership as a practice needs further testing before generalised conclusions can be drawn about its usefulness and impact in education. In her paper, Joslyn examines the impact of this approach to leadership on the progression of BME leaders and aspiring leaders. This paper draws on relational theories to explore the socio-cultural factors that shape and influence relationships within the distributed leadership model and process factors to examine key concepts such as similarity-attraction and demographical nature of social capital in management practices including their relation to BME employees.
Paper seven, by Jason Ardy suggests that educational leadership, particularly when aligned to the primacy of race in the context of education remains oblivious to some individuals responsible for and/or involved in the career progression of BME students/ academics. The challenges encountered by BME students/ academics in plotting a career trajectory that ends with a leadership role are examined in this paper . This paper is based on the narratives of BME individuals in educational leadership positions in HE and explores ways and techniques for advancing the discourse around greater diversification in educational leadership.
It is believed this Special Issue will have widespread relevance to researchers, educators and policy makers alike. By combining a mix of intellectually rigorous, accessible and robust argument this special issue will present a distinctive and engaging voice, one that seeks to broaden the understanding of BME diversity and leadership beyond the confines of the education sphere into an arena of sociological and cultural discourse. In this way, this Special Issue will provide a challenge to current leadership discourse and promote new ways of thinking about diversity and educational leadership practice.
Editors
This Special Issue is supported by the BELMAS RIG 'race and leadership'. Two proposers are members of the RIG and have experience of contributing to Special Issues and publishing in peer reviewed international journals on the areas of 'race', leadership and education. The Coalition government (2010) (2011) (2012) (2013) (2014) (2015) in the United Kingdom led by David Cameron attacked the notion and phenomenon of multiculturalism, despite the fact that it was still being talked about and discussed all over the world (Race, 2015) . Brexit (2016 Brexit ( -2019 has fundamentally changed the political landscape with a likely move to more monocultural education and social policy. In my current empirical research, I'm looking at integration and education policy-making.
Integration is defined as a conditional relationship between the state on the one hand who create policy; and, individuals and communities who have the possibility to respond to that policy on the other. (Modood, 2013; Race, 2016a; 2016b) . The national curriculum is an example of a state made policy and home education is a potential response to that policy whereby parents take their children out of school and self-educate their children (Race, in Race and Lander, 2016). These responses are in themselves conditional on whether parents can react and respond in this manner (Ball, 2003) . Brexit theoretically takes this integrationist policymaking relationship and changes it. In some respects, the disintegration of this relationship gives the state more power and people less opportunity to respond or choose moving the policy-making process to a more assimilationist position for both the nation state and individual (Merry, 2013; Soutphommasane, in Baliant and de Latour, 2013; Gagnon and Iacovino, in Meer et al, 2016) . This paper aims to examine political education from the current Conservative government by using education policy as evidence bases. The Education and Adoption Act (DfE, 2016a) become law before Teresa May become Prime Minister and the Higher Education and Research Bill (DfE, 2016b) is currently progressing through Westminster. By examining the education policies of:
The National Curriculum, Academy Schools, The Office for Students and the Teaching Excellence Framework, the intention it to apply these policies to the notions of 'Curricula and instructional leadership' as well as 'Diversity Leadership' (Miller, 2016) . Can these conceptual notions shine any new light into the debates on education, leadership and diversity (Race and Lander 2016)?
Is a theoretical movement from integrationist to assimilationist policies changing the nature of education policy? (Race, forthcoming)? Can we apply the notion of 'knowledge production' to the above questions when considering school leadership, diversity and education research (Gunter, 2016) ? The objective of the paper is to show whether notions of leadership and diversity are being recognised and how they are being recognised within education policy, or not progressing through integrationist processes with the current danger of more monocultural, assimilationist based education policy-making. Drawing on life history interviews it examines the nexus of professional and social identities and how these are (re)constructed in or by schools. Against a background of teacher workforce reform and gender-based recruitment initiatives, a policy 'blindspot' is illuminated and identified as a contributory factor to the invisibility and silence of black male teacher experiences. Agentic actions provide insight to the intersections of race, ethnicity, gender and class and point to the ways that social and professional identities are in a constant state of (re)formation as they traverse (and tip-toe) within and between social and professional contexts.
Critical Race Theory (CRT) and Intersectionality are deployed to explore the ways in which racialised, gendered and classed subjectivities form the backdrop to day-to-day experiences and perceptions of black males as they narrate their lives as professional black male primary school teachers. These lenses provide vistas to explore the ways in which they negotiate the education landscape and, how they are conceptualised within and by primary schools. Along with CRT, intersectionality emphasises the way in which people are characterised by their complex multiple identities and promotes a greater understanding of the complexities posed by different axes of differentiation.
The study comprises of 10 black male teachers who have qualified to teach in state primary schools. Participants are 'recently qualified' or 'early career teachers' (i.e. they have no less than 1 years teaching experience and no more than 3) and have come into teaching via traditional university-based and employment-based routes. Participants were interviewed twice:, near completion of their teacher training programme and between 18 to 24 months later.
Themes examined include: teaching as a career and the interrelation of professional and social identities. The study sheds light on and draws parallels with US research in the ways that black men (circum) navigate and (re) negotiate their identity/ies in schools, illuminating the space between policy discourse and praxis. Whilst adding to, and complementing, a broader discussion of black male teachers in the UK, US and North America the study facilitates 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 (Carli and Eagly, 2011) , the literature makes a strong case for specialized leadership preparation courses for women and BME groups (Bush, Glover, Sood et.al. 2005 ).
We investigated the extent to which the 27 participants felt their course successfully prepared them to take on a leadership role. Participants' perceived barriers to leadership were explored, their previous experience audited and throughout the course, their levels of confidence, perceived ability and desire to become a leader were gauged. Data were collected through baseline questionnaires, midpoint focus groups and end point questionnaires with each set of participants. Each course provided a series of face to face sessions, coaching, work shadowing and a written mini case story. We analyzed data using a grounded theory constant comparison method to identify emerging themes (Savin-Baden and Howell Major 2014).
While many men and women primary aspirant head teachers and most women into secondary headship gained confidence and felt more competent as the course progressed their desire to become leaders, in many cases, reduced. The opposite was the case for the Black and minority middle leaders most of whom cited an increase in confidence, perceived competence and also 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 While distributed leadership has been largely discussed as a positive approach, Hartley (2009) suggests that distributed leadership has also been used for detrimental, destructive and damaging purposes. Hatcher (2012) argues that distributed leadership ignores the realities of the differential distribution of powers in organisations and or society. This paper explores the inherent nature of distributed leadership embodied by concepts such as delegated authority, cultural capital and social capital act as organisational frames that simultaneously build microcosms of power while inhibiting the progress of BME leaders/aspiring leaders in HE. It has long been recognized that while women face a 'glass ceiling' in their efforts to achieve senior roles, BME employees more typically encounter a 'concrete ceiling' -a barrier that is both denser and less easily shattered (Davidson 1997) . This paper draws on relational theories to explore the socio-cultural factors that shape and influence the relationships between BME leaders/aspiring leaders and these microcosms of power and authority. It explores notions of similarity-attraction and demographic similarity in relation to management practices. It also examines the role of inter-and intra-personal perceptions within distributive leadership routines. The paper will explore dissonance and contradiction in the leadership trajectory of BME aspiring leaders with education. 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 F o r P e e r R e v i e w
In this examination of distributive leadership and the progress of BME leaders/ aspiring leaders, this paper adopts Sawyer (2002) notion of 'inseparability' which posits that only the 'process' has ontological status. This approach ascribes no independent ontological status either to primacy of agency or the primacy of structure. 'Inseparability' he argues is a concept which does cannot allow for the individual acting in context; nor is the individual influenced by the context (Sawyer 2002) . This is not to deny the interplay of agency and structure but to focus on the dynamics and relationships -formal and informal (Wyatt & Silvester 2015) -aspects of distributed leadership. Underpinned by this approach, this paper will focus on the processes of leadership and management in education and the role of distributive leadership in shaping challenges and barriers experienced by BME leaders/aspiring leaders. Historically, the dearth of representation regarding Black and Ethnic minorities in educational leadership roles within education has become a prominent discourse as egalitarian notions associated with equality and diversity continue to be contradicted by educational institutions, despite increasing diversification in the workforce. Educational leadership, particularly when aligned to the primacy of race in the context of education remains oblivious to some of the challenges encountered by Black and Minority Ethnic (BME) practitioners plotting a career trajectory towards leadership opportunities. The diversity of leaders within education has increasingly become an issue that while prevalent has become static due to the lack of visible BME leaders and penetrative change which has sought to address the disparity regarding the installation of BME individuals to leadership positions within education.
While educational institutions concern themselves with developing overt equality and diversity widening participation interventions, the spiral of inequality which pervades provides concern regarding the present and future landscape for potential BME leaders, who continue to experience a paucity of opportunities available to them in pursuing this professional endeavour.
The chasm in contemporary research and literature which explores race and leadership phenomena's within education is discernible, primarily due of the tensions which often arise when exploring and challenging the barriers towards educational leadership for BME individuals. 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 F o r P e e r R e v i e w
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The occupying of leadership positions in education provides a suitable point of departure to consider the following; the relevance of social justice in advancing educational leadership for ethnic minorities and the implications for educational institutions in facilitating diverse and equitable leadership opportunities in education. This paper will utilise narratives from four BME individuals in leadership positions within higher education in an attempt to illuminate the challenges that saturate the Academy and the education sector more generally, with regards to leadership opportunities and mobilising pathways for BME individuals. The issues drawn upon identify synergies between constructions of race and leadership and the interplay between these two vehicles when situated within a higher education context.
The contentious suppression of this issue against a hegemonic and normative backdrop for leadership requires exploration, in attempting to reveal and draw upon pertinent considerations and best practice for aspiring BME leaders. The contextualisation of this dialogue will facilitate recommendations for advancing the discourse considering greater diversification in educational leadership for ethnic minorities. 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 
